Literary Heritage 2201 Revised 1991 Department of Education by unknown
? 
• 
. ' 
•• 
NEWFOUNDLAND-ENGLISH LANGUAGE ARTS --
Literary Heritage 
2201 
Department of Education 
Division of Program Development 
Authorized by the Minister 
• 
·-
c 
) 
• 
LITERARY HERITAGE 2201 
COURSE DESCRIPTION 
MEMORIAL UNIVERSITY 
CURRICULUM MATERIALS 
OCT 2 5 2000 
CENTRE 
OF NEWFOUNDLAND 
Division of Program Development 
Authorized by the Minister 
March, 1981 
Revised: June, 1991 
.. 
• 
• 
Introduction I 1 
Statement of Purpose I 2 
Course Objectives I 4 
Course Content I 5 
Course Materials I 7 
Philosophy of Instruction I 8 
Evaluation I 10 
TABLE OF CONTENTS 
• 
1 
' 
• 
• 
INTRODUCTION 
The following literature courses arc available: 
Thematic Literature 1200 
*Literary Heritage 2201 
Canadian Literatllre 2204 
Thematic Literature 3201 
Literary Heritage 3202 
Folk Literature 3203 
Each course is a two-credit course and requires 100 - 120 hours of instruction a year. 
Students can meet the minimum graduation requirements by taking literature courses during 
any two of the three years . 
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STATEMENT OF PURPOSE 
Literatmc is language used imaginatively and artistically. It communicates ideas and 
feelings. It expresses perceptions, inte1pretations, and visions of human experience through 
such fonns as the short story, the poem, the novel, the essay, and the play. It exists in all 
cultures. It appears in written, oral, and enacted fo1111s. 
' 
Working with this definition as its base, Literary Heritage 2201 serves to introduce 
students to "significant" works of their literary heritage that can provide reading pleasure and 
enjoyment for life enrichment and fulftlment. The course takes as its organizational approach 
a study of the literary genres of poetry, drama, short story, essay, novel, and non-fiction. At 
the same time, the course specifically serves to help students: 
1. To appreciate and to be sensitive to the cultural, aesthetic, moral, and spiritual values that 
have shaped society 
2. To be aware of the power of imaginative and forceful language, and 
3. To sec how literature reflects different and changing cultural values, historical change, 
linguistic change, changing writing styles and fonns, literary references and allusions. 
In addition to the above purposes, Literary Heritage 2201 focuses as well on the general 
objectives common to the study of all literature courses: 
1. To have students experience literature in written, oral, and enacted forms, from within 
their provincial, national, and world culture, for pleasure and enjoyment 
2. To help students respond to literature in any form, from any cultmc, in a variety of 
ways (emotionally, reflectively, creatively) and to share their experiences with others: 
(a) to respond emotionally to characters, events, ideas, feelings, language in a work of 
literature 
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(b) to respond reflectively to a work of literature in a variety of ways: 
(i) by understanding a work through its language and structure: the literal and 
figurative meanings of words and sentences in their contexts; the ways such 
elements as images, scenes, characters, and the ideas they embody work together 
to produce emotional effects and convey meaning 
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(ii) by understanding a work through its relationship to self 
(iii) by understanding a work through its relationship to the world: to students' 
own and other cultures, to other works of literature, to other f onns of an, and 
to other modes of perceiving experience 
(iv) by evaluating critically a work of literature in tenns of reflecting upon its 
language and structure, its relationship to the self, and its relationship to the 
world 
(c) to respond creatively and imaginatively by recreating a work of literature through 
imitation or ttansfonnation into any fo1111 or medium; by enacting a work of literature 
through oral and dramatic inte1pietation 
(d) to share emotional, reflective, and creative responses with others 
3. To help students value literature because. _  it: 
(a) gives personal pleasure and enjoyment 
(b) develops self-understanding and personal values 
( c) is one of the great art fonm of a culture 
(d) gives a culture stature and stability . 
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COURSE OBJECTIVES 
The course objectives are directly related to the general purposes for the study of 
literature: 
1. To have students experience literature .. . 
2. To have students respond to literature .. . 
3. To have students value literature ... 
The organizing centre of this course is, through the study of literary genre, to see how 
literature reftects different and changing cultural values, historical change, linguistic 
change, changing writing styles and forim, literary references and allusions. 
Specific statements in the following section on "Course Content" elaborate on this 
objective relative to the various literary genre. 
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COURSE CONTENT 
1. Poetry 
A minimum of twenty-five poems is recommended for selection for indepth study. Other 
poems should be assigned for extensive reading, either as preliminary to or as an 
extension to the indepth study. 
Select poems carefully from at least five of the following literary periods. 
• Medieval • Victorian 
• Elizabethan • Nineteenth Century Canadian 
• Seventeenth Century • Tum of the Century 
• Eighteenth Centur)' • Twentieth Century 
• Romantic • Twentieth Century Canadian 
This careful selection of poems should also provide for some emphasis on several poetic 
forms (often characteristic of the period) and should allow for an exploration of some 
particular poetic concepts. A judicious selection is necessary. 
(poetic forms) 
ballad 
narrative/dramatic 
song/lyric 
sonnet 
ode 
elegy 
pastoral 
blank verse 
free verse 
couplet 
quatrain 
visual form 
2. The Literary Ewly 
(poetic concepts) 
narrative and song 
refrain and repetition 
rhythm and rhyme 
alliteration and onomatopoeia 
simile and metaphor 
personification and apostrophe 
word choice and connotation 
imagery and symbolism 
mood 
humour 
fonn and structure 
personal communication 
A minimum of fifteen essays should be selected for a somewhat chronological indepth 
study. Other essays could be selected for extensive reading in an attempt tc ~l~plorc the 
range of general essay characteristics. 
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3. Short Story 
A minimum of ten short stories should be selected for indepth study. Other short stories 
should be assigned for extensive reading. The short stories should be selected so as to 
explore the characteristics of the short story genre. 
4. Drama 
A minimum of four ·short plays and one Shakespearean play should be selected for 
indepth study. 
The authorized plays take the following organization: 
Greek Theatre 
Medieval Theatre 
Renaissance Theatre (Shakespeare) 
Twentieth Century 
Plays from each of the four periods should be studied. 
S. Novel 
A minimum of two novels should be selected for indepth study - one from Section A 
(novels up to the twentieth century) and one from Section B (twentieth century novels). 
6. Non-fiction 
The study of A Winter's Tale can form the core of a non-fiction enrichment unit. 
7. Writing 
A minimum of five "significant" pieces of multi-paragraph writing is required. This 
writing is in addition to writing involved in the regular answering of shon literature 
questions and to the writing of unit or term tests. The writing could be of various types: 
creative writing in response to a genre or theme studied, research work, major 
• 
comparisons, and detailed character sketches. 
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COURSE MATERIALS 
Authoriud Resources 
Poetry 
Ryan, D.W.S. and T.P. Rossiter, Poetic Insight, St. John's: Jesperson Press Ltd., 1984. 
Prose 
Ryan, D.W.S and T.P. Rossiter, Uterary Essays and Short Stories, St. John's: Jesperson Press 
Ltd., 1982. 
Drama 
Julius Caesar 
or Twelfth Night 
Shon Plays (in Searchlight Package) 
"Scenes from a Greek Play" 
"Women in Council" 
"The Children of Eve" 
"The Second Duchess" 
"Still Stands the House" 
"The Still Hearth" 
"Overlaid" 
Novels 
Section A 
Robinson Crusoe 
Oliver Twist 
A Christmas Carol 
The Secret Sharer 
The Woodlanders (while supplies last) 
Section B 
Animal Farm 
The Old Man and the Sea 
The Red Feathers (while supplies last) 
Non-fiction 
A Winter's Tale 
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PHll,OSOPHY OF INSTRUCTION 
Teachers can use several proven methods in presenting the material for study and for 
helping students attain the main objectives for the study of litera~: 
• to experience litera~ 
• to respond to litera~ emotionally, reflectively, creatively, and to share responses 
• to value litera~ 
1. Encourage stu~nts to engage in listening, speaking, oral presentation and interpretation, 
choral work, acting, viewing, related media projects, reading, writing, creating, and special 
projects. Encourage group work, dynamic student participation, and much interaction 
between teacher and students, and among students . 
• 
2. To emphasize the "literary heritage" perspective, teachers need to assist students to relate 
literary works in a ma~ way to the society that produced the works; and to assist 
students to sec how litera~ reflects life, and how it reflects cultural, moral, aesthetic, 
and spiritual values. This developing of a sense of literary heritage and perspective means 
focusing on some familiar works from Newfoundland, Canadian, British, American and 
other selected litera~ as well as some CJJJICnt literature. 
3. Provide indepth and intensive teaching for the minimum program requirements. Encourage 
extensive related reading to help students towards independent study. In their reading for 
meaning, help students to become increasingly skilled and independent in asking and 
answering their own questions about a literary work. 
4. The personal response and student-centred approach to litera~ can best be accomplished 
by using a process approach in teaching. In general terms, reading as process involves 
pre-reading, responding, extending and enriching. 
Pre-reading activities stimulate interest in reading, draw out personal experiences that relate 
to the selection, make students aware of their prior knowledge, build students background, 
and prepare the way for comprehension by focusing on the selection's theme. Listening 
to speakers, viewing ftlms, doing library research, talking, predicting, and building 
vocabulary all help. 
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. After the first reading of a selection, students are encouraged to detennine and to share 
their responses and to make judgements based on their experiences and values. Making 
such personal responses usually involves two stages. In the first stage, students arc given 
time to consider and record their responses through any of a number of means - journal 
en tty, a note-book jotting, a structured response to a question. In the second stage, 
students share their responses with the larger group and hear the responses of others. In 
this way, students might reconsider and modify their initial responses and teachers might 
guide some responses toward greater depth of insight into the literature. Over time, 
students can be taught to respond with increasing depth. At times, this will involve 
moving from personal responses to checking students' basic comprehension of the selection 
by having students answer questions that require them to retrieve info1111ation at the literal 
level. 
Responding also involves giving students practice in making inferences. Usually, a second 
reading of the selection is fmt needed Additional tasks could involve having students 
work individually or in groups on a question. 
5. Teach students to understand such sttuctural components as the following, when they arc 
pertinent (and perhaps dominant) in a literary work: character, conflict, tone, point of 
view, setting, levels of meaning, and word usage, levels of usage, figurative language, 
images, and unique characteristics of fonn. Note also, the ways such elements or 
components, and the ideas them embody, work together to produce emotional effects and 
to convey meaning. 
6. For the requirement of five significant pieces of multi-paragraph writing, teachers arc 
urged to follow a process approach to writing and the insttuctional strategies as outlined 
in f:be Language 1101 course description. This process approach to writing involves prc-
writing, drafting, revising, editing, fmal drafting, and proofreading. 
7. Surround students with a positive attitude and atmosphere. This means moving the 
instruction along in manageable steps; explaining assignments thoroughly anc working 
through the process approach; reducing students anxiety about failure; and giving them a 
sense of direction so that they can meet expectations with confidence. 
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EVALUATION 
Evaluation techniques should relate to learning objectives and teaching emphasis, and 
should indicate student achievement and program effectiveness. 
Clearly, the experience of literature is vital, and thus the development of a positive student 
attitude and response is a central aim. This aim requires that students actively engage in 
listening, speaking, viewing, acting, and writing activities. Some of these activities should be 
observed, recorded, and evaluated in a variety of ways. The following are some activities that 
can be evaluated: 
(a) dramatizing scenes from literature 
(b) reading and taping scenes from literature 
(c) orally interpreting stories, poems, plays, and essays 
(d) sustained silent reading in class 
(e) completing extensive reading at home 
(t) small group discussions and oral presentations 
(g) compiling personal anthologies 
(h) rewriting literature in contemporary language and/or styles 
(i) comparing themes in literature 
(j) listening to shon stories, poems, plays, and essays 
(k) writing notes on characters and themes 
(1) writing poems, stories, dialogues, and essays 
(m) engaging in projects 
(n) illustrating literature with artwork and music 
(o) student-initiated work 
Assessment strategies for these activities may include some simply constructed measuring 
instruments such as checklists, inventories, questionnaires, and rating scales. What is 
imponant, however, is that both teachers and students understand both the criteria and the 
methods used to evaluate student activities. In many cases, students can help in constructing 
assessment strategies. 
The use of standard questions on such points as plot, character, theme, setting, structure 
of the work, and the ways images, scenes, characters, and the ideas they embody work 
together to produce emotional effects and convey meanings can also be used in evaluation. 
Questions on such points can apply to works studied and to unseen passages. 
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Students should be allowed (encouraged and rewarded) to relate their own experiences and 
other readings to selections studied. The emotions of love, hate, joy, triumph, guilt and other 
emotions as they abound in literature and in students' lives should be noted. They arc 
imponant elements in the growth of students' appreciation of literature. 
~' It is also imponant to evaluate students' ability to ask, as well as answer, their own 
questions. Both the range and the specificity of students' questions should show improvement 
through the course. Teachers can save students' questions at the beginning of the year to 
compare with these questions later, and thus be able to assess students' growth and 
developmenL Assessment can be made through asking students to complete activities such as 
the following: 
1. Read the following poem, or story in class. In fifteen minutes, write two questions that 
will help you talk about the poem (questions that cannot be answered in just a few words) 
and write answers to your two questions. 
2. Read the following selection and write one good discussion question about it In twenty 
minutes, write a complete answer to your question. 
3. Read the following selection and write three questions you would ask to fmd out how well 
somebody understood it. 
Finally, evaluation should be an open process between teacher and students. Students, too, 
should be encouraged to trace their own progress. The following suggestions may help· to 
open this process: 
1. Both teacher and students keep log books to record student progress. 
2. Students understand the teacher's expectations. 
3. The teacher provides opponunities for students to evaluate their own work. 
4. The students write personal evaluations, tracing their growth over a period of time. 
5. The teacher and students meet to discuss students' developmenL 
6. The teacher keeps a record of student participation in class by observing small groups, 
individual students, and noting all activities. 
11 
-r • 
, 
' 
• 
